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Ages 12 months to 6 years

1244 E. CHANDLER BLVD

PHOENIX, AZ 85048

 (480)283-8885

“The period from birth to the age six is the time when men’s intelligence itself, his greatest implement is being formed.” Montessori, The Absorbent Mind.

Primary Program – Our primary program is flexible to accommodate different familial needs..  We offer 3 day and 5 day/wk programs.  We offer half day, full day and extended day options.  We strive to maintain better than state ratios at all times.  Our goal is to maintain a 1:10 teacher/child ratio.  We follow the Kyrene School District calendar for our academic year.  In order to be admitted, children must be fully potty trained.  The primary curriculum includes the following areas:

Language – Montessori language materials are phonetically based.  Children learn to recognize letters by their sounds which provides a firm basis for reading and spelling.  The sounds are broken down into five subsets and the children are able to begin building words and recognize initial sounds as they master each sound group.  Children begin to blend sound and transition into reading effortlessly and enthusiastically.

Sensorial – Montessori sensorial material is designed to stimulate a child’s sense of order with respect to different geometries, colors, sounds and smells.  Preliminary sensorial exercises include the brown stair and the pink tower.  These activities, through matching and grading, increase the child’s ability to discriminate sensorial impressions.

Mathematics – Montessori, mathematics are taught using concrete materials presented in a precise order.  This allows the child to experience, using his/her senses math in a tangible way.  Once the child masters each level of skill, he/she is transitioned from the concrete material to the abstract applications (worksheets).  This hands-on approach allows the child to experience math without merely memorizing the answers.

Practical Life – This area of the classroom is crucial to a child’s development in several ways. It is through practical life works that children build fine motor control, increase concentration and attention span, and advance his/her independence.

Geography/Culture – Children are exposed to geography through globes and large puzzle maps.  They study the solar system, the earth, the continents and different cultures.  These are all part of the annual curriculum.
Science – The study of science is pursued through tangible real-life objects in the classroom.  Parts of plants and animals, including their life0cycle are studied using three-part cards, microscopes, and other experiments.  Botany, physiology and zoology are all included in classroom works.

MEA has large outdoor area that is cooled using a commercial mist system.  There is a climbing structure, garden, gazebo, grassy area and a zen rock garden.  In the cooler months we open our outdoor environment for the children to work on hammering, gardening, raking, shoveling, and other water works (window cleaning, sock washing, tire washing, etc.)

Spanish – The children receive weekly Spanish lessons which include vocabulary development, conversational phrases and songs.

Gymnastics – MEA offers “Kartwheels” gymnastics classes weekly for children 2 ½ -6 years old.

Karate – MEA also offers “Karate” classes weekly for children 3-6 years old.
Toddler Program – Our toddler program is designed for children between the ages of 12 months and three years of age who are walking but not yet potty trained.  For many of these children, it will be their first experience in a school environment.  The Toddler Montessori environment is especially prepared for their development needs with miniature tables and chairs and didactic materials that offer toddlers the opportunity to exercise their senses.  Children from 12 months to three years can gain sensory-motor development appropriate for their age level.  This class also focuses on socialization, communication, and toileting skills.

All of our programs are structured with a consistent daily schedule.  WE believe that children function best in an environment in which they know and understand what to expect and what is expected of them.

Circle Time – Each day begins with a circle time (also called line time).  During this time, the teacher takes role, works on name recognition using the child’s name card, introduces group lessons, reads a book, and sings songs.  The duration of circle time varies depending on the toddlers’ attention span.

Work Time – During Work Time, children are allowed to move about the classroom and choose various materials to work on.  The teacher use this time to give individual lessons and to check the children’s work before they put it away.  All of the materials in the room are didactic and stimulate learning.  Materials aid and develop hand-eye coordination, and small motor skills, as well as introduce and improve their knowledge of shapes, colors, numbers, and letters.  This is an opportunity for the children to work independently, with a friend, or one-on-one with teacher.
Snack Time – Snacks is served each day and teachers valuable lessons about manners.  WE ask that parents sign up to bring snack in twice a month.  Snacks calendars are posted outside the classroom.

Outside Time – Weather permitting, the children have approximately 15-20 minutes of outside time each morning.  This is an important time for them to socialize and run off some energy.
Arts/Crafts – Projects are incorporated into the program 2-3 times per week and are representative of current area of study or a holiday.  Children usually bring home at least one project per week.

Potty Training – Twice each morning we have a group potty time.  During this time we ask each child to sit on the potty.  A potty chart is kept for each child and a record kept each time they tried or went potty.  WE will work with the parents to develop a potty training plan.  Each child is asked to go to the potty before and after naptime or their diaper is changed.  Parents also supply diapers and wipes for their children.

We maintain open communication between the child’s family at home and the child’s family at school.  Consistency between home and school is important in helping your child become an independent, self-confident individual.
BASAIC ELEMENTS OF THE MONTESSORI APPROACH
Montessori classrooms are bright, warm, and inviting. They are filled with plants, animals, art, music, books, and interest centers filled with intriguing learning materials, fascinating mathematical models, maps, charts, fossils, historical artifacts, computers, scientific apparatus, perhaps a small natural science museum, and animal that the students are raising.

You will not find rows of desks in the classrooms.  Montessori learning environments are set up to facilitate students discussion and stimulate collaborative learning.  One glance and it is clear that the students feel comfortable and at home.

Students will typically be found scattered around the classroom, working alone or with one or two others.  They will tend to become so involved in their work that we cannot help but to be tremendously impressed by the peaceful atmosphere.

It may take a moment to spot the teachers within the classrooms.  They will be found working with one or two children at a time, advising, presenting a new lesson, or quietly observing the class at work.

In her research, Dr. Montessori noted specific characteristics associated with child’s interests and abilities at each plane of development.  She argued that a school carefully designed to meet the needs and interests of the child will work more effectively because it is consistent with basic principles of psychology.  Rather than fight the law of nature, Montessori suggested that we “follow” the child” and allow children to show us how to facilitate the development of their human potential.
This focus on the “whole child” led Montessori to develop a very different sort of school from the traditional adult-centered classroom. To emphasize this difference, she named her first school the “Casa dei Bambini” or the “Children’s House.”

There is something profound in her choice of words, for the Montessori classroom is not the domain of the adult in charge, but rather a carefully prepared environment designed to facilitate the development of the children’s independence and sense of personal empowerment. 

This is a true community of young children. They move freely within the rooms, selecting work that captures their interest, rather than passively participating in lessons and projects selected by the teachers.

In a very real sense, even the very youngest students at Montessori Educare take care of their own child-sized environment.  They go to the bathroom without assistance. When something spills, they help each other carefully clean things up. Parents are often amazed to see small children in Montessori classrooms cut raw fruits and vegetables, sweep and dust, carry pitchers of water, and pour liquids with barely a drop spilled. These little ones normally go about their work so calmly and purposely that it is clear to even the casual observer that this is their environment: The Children’s House.
The Montessori classroom is commonly referred to as a prepared environment. This name reflects the care and attention that is given to creating a learning environment that will reinforce the children’s independence and intellectual development.

Respect, Intelligence, and Independence
We know that young children are full and complete individuals in their own right. They deserve to be treated with the full and sincere respect that we would extend to their parents. Respect breeds respect, and creates an atmosphere within which learning is tremendously facilitated.

Montessori schools believe very strongly that intelligence is not fixed at birth, nor is the human potential anywhere near as limited as it sometimes seems in traditional education.

Success in school is directly tied to the degree to which children believe that they are capable and independent human beings. If they knew the words, even very young children would ask: “Help me learn to do it for myself!”

By allowing children to develop a meaningful degree of independence and self-discipline, Montessori sets a pattern for a lifetime of good work habits and a sense of responsibility. Students are taught to take pride in doing things for themselves carefully and well.

Montessori Teaches Children to Think, Collaborate, and Discover
The program is designed to help each student discover and develop his or her unique talents and possibilities. Each student is treated as a unique individual learner. No two students will learn at the same pace, nor will they necessarily learn best from the same teaching methods, and the goal is to be flexible and creative in addressing each student as a unique individual.

At Montessori Educare, students and teachers learn to collaborate in the process of education rather than mindlessly compete. The students discover their own innate abilities and develop a strong sense of independence, self-confidence, and self-discipline. In an atmosphere in which children learn at their own pace and compete only against themselves, they learn not to be afraid of making mistakes. They quickly find that few things in life come easily, and they can try again without fear of embarrassment.

One way of thinking about the difference between this approach and one that is more traditional is to consider that while learning the right answers may get children through school, learning how to become a life-long independent learner will take them anywhere! These children are learning to think, observe, and reflect; not memorize and quickly forget.

Rather than present students with loads of right answers, their teachers ask the right questions and lead the children to discover the answers for themselves. Learning will become its own reward, and each success will fuel their desire to discover even more. 
Freedom of Movement and Independently Chosen Work.
Montessori children are free to move about, working alone of with others at will.  They may select any activity and work with it as long as they wish, so long as they do not disturb anyone or damage anything, and so long as they put it back where it belongs when they are finished.
The Integrated Montessori Curriculum
Classrooms at Montessori Educare are organized into several curriculum areas, which include language arts (reading, literature, grammar, creative writing, spelling, and handwriting), mathematics and geometry, everyday living skills, sensory awareness exercises and puzzles, geography, history, science, art, music, and movement. Most rooms will include a classroom library. Each area is made up of one or more shelf units, cabinets, and display tables with a wide variety of materials on open display ready for use as the students select them.

Montessori Educare curriculum is organized into a spiral of integrated studies, rather than a traditional model in which the curriculum is compartmentalized into separate subjects, with given topics considered only once at a specific grade level. In the early years, lessons are introduced simply and concretely and are reintroduced several times over succeeding years at increasing degrees of abstraction and complexity.

The course of study uses an integrated thematic approach that ties the separate disciplines of the curriculum together into studies of the physical universe, the world of nature, and the human experience. 

Literature, the arts, history, social issues, political science, economics, science, and the study of technology all complement one another. This integrated approach is one of Montessori’s great strengths. As an example, when MEA students study Africa in world history, they will also read African folk tales in world literature, create African masks and make African block print t-shirts in art, learn Swahili songs in music, and make hieroglyphic calendars in math, as well as study African animals in zoology.

The mathematics curriculum follows a European model of unified mathematics through which students are introduced to concepts in algebra, geometry, mathematical logic, and statistics from the early years of their education, rather than waiting until high school as is normal in the United States.

The same is true in the science curriculum, weaving principles of physics, chemistry, the earth sciences, botany, and zoology together from the preschool years and up, with far greater emphasis on the sciences in general than is common in most American elementary curriculums.

Typical Class Size
A typical Montessori class is made up of ten to thirty children, representing children aged 3-6, taught by a certified Montessori teacher and a Montessori teacher in training or assistant.

Parents often wonder if it would not be better to organize classes into smaller groups, but there is actually a great deal of research, thought, and successful experience behind this particular model. The key is to remember that in Montessori, the teacher is neither the center of attention nor the sole source of instruction. The children are learning on their own by independent discovery and from each other, as well as throughout lessons presented by the teacher. This approach allows the children to explore and learn independently as much as possible. The stimulation of older children and the encouragement of their peers fuels the process, and often the best teacher of a four-year-old is an older child rather than an adult. Children learn best from one another

Montessori Classes Encompasses a Three-Year Age Span
Montessori classes are organized to encompass a two- or three-year age span, which allows younger students to experience the daily stimulation of older role models, who in turn blossom in the responsibilities of leadership. Students not only learn “with” each other, but “from” each other. We find that most often the best tutor is a fellow student who is just a bit older.

Some parents worry that having younger children in the same class as older ones will leave one group or the other short changed. They fear that the younger children will absorb the teachers’ time and attention, or that the importance of covering the Kindergarten curriculum for the five-year-olds will prevent teachers from giving the three- and four-year-olds the emotional support and stimulation that they need. Both concerns are misguided.

Working in one class for two or three years allows students to develop a strong sense of community with their classmates and teachers. The age range also allows especially gifted children the stimulation of intellectual peers, without requiring that they skip a grade and feel emotionally out of place.

Each class is an essentially stable community, with only the oldest third moving on to the next level each year. At each level within a Montessori school, the curriculum and methods are logical and consistent extensions of what has come before.

How Can Montessori Teachers Meet the Needs of so many different Children?

Montessori teachers play a different role from those played by traditionally trained educators.  While the stern disciplinarians of the past may be endangered species, many teachers are focused on maintaining order and on covering a pre-defined curriculum.  Most see their role as dispensing facts and skills to complacent students.
The Montessori teacher’s role is that of a facilitator and guide.  He or she is usually not the center of attention and will not normally spend much time working with the whole class at once.  Her role centers around the preparation and organization of appropriate learning materials to meet the needs and interests of each child in the class.

The Montessori teacher has four primary goals: to cultivate children’s spirit and imagination, to encourage their normal desire for independence and higher sense of self-esteem, to help them develop the kindness and self-discipline that will allow them to become full members of society, and to help them learn how to observe, question, and explore ideas independently.  The Montessori teacher is a coach, mentor, and friend.
The teachers rarely present a lesson to more than one or two children at a time and limit them to a quick, efficient presentation.  The objective is to intrigue the children so that they will come back on their own to work with the materials.  Lessons center on clear and simple information that is necessary for the children to be able to do the work on their own: the name of the materials, its place on the shelf, the ground rules for its use, and some of the possibilities inherent within it.

The teachers closely monitor their students’ progress, keeping the level of challenge high.  Because they come to know the children so well, Montessori teachers can often use their own interests to enrich the curriculum and provide alternate avenues for accomplishment and success.  

The Montessori Materials – A Road from the Concrete to the Abstract
The basis of this approach is the simple observation that children learn most effectively through direct experience and the process of investigation and discovery. In her studies of children’s learning, Dr. Montessori noted that most children do not learn by memorizing what they hear from their teachers or read in a text, but rather from concrete experience and direct interaction with the environment. Asking a child to sit back and watch adults perform a process or experiment is like asking a one-year-old not to put everything in his mouth. Children need to manipulate and explore everything that catches their interest. This led Montessori to emphasize the overriding importance of concrete learning apparatus and to the development of the Montessori materials for mathematics, sensory development, language, science, history, and geography.

The Montessori learning materials are not the method itself, but rather tools that are used to stimulate the child into logical thought and discovery. They are provocative and simple, each carefully designed to appeal to children at a given level of development. 

Each material isolates and teaches one thing or is used to present one skill at a time as the child is ready. Montessori carefully analyzed the skills and concepts involved in each subject and noted the sequence in which children most easily master them.

To facilitate the prepared order of the environment, the teacher arranges the materials on the shelf following their sequence in the curriculum flowchart. The materials are displayed on low open shelves that are easily accessible to even the youngest children. They are arranged to provide maximum eye appeal without clutter. Each has a specific place on the shelves, arranged from the upper left hand corner in sequence to the lower right. Materials are always arranged in sequence, from the most simple to the most complex, and from the most concrete to those that are the most abstract.

Preparing Tomorrow’s Innovative Thinkers Today
In a world of rapid change and new discoveries, we can only guess at the skills our children will need to succeed in the 21st century. Now, more than ever, the essential lesson is learning how to learn.

The most important years in our children’s education are not high school and college, but, instead, their first twelve years of life. This is when their character and values, self-image, basic skills and knowledge, and appreciation for culture and the arts are formed.

MEA offers children a world-class education, along with an education of the heart that nurtures their self-confidence, personal creativity, and entrepreneurial spirit.

It offers them the most challenging academic program that they can handle in a course of study that includes the inquiry based literature programs, creative writing, unified mathematics, geometry, pre-algebra, history, geography, economics, philosophy and ethics, computers, botany and zoology, the physical sciences, foreign language study, art, music, dance, and physical education.

MEA’s goal is to nurture children’s intelligence and creativity, helping them to become renaissance individuals in the intellectual tradition of Thomas Jefferson, Buckminster Fuller, and Maria Montessori.
Granted, this lies beyond the scope of traditional education, but then MEA has set out to become a rather unusual school.

Families come to schools like MEA to give their children an outstanding preparation for university and for life.

Why Montessori for the Kindergarten year? 

By Tim Seldin with Dr. Elizabeth Coe

   Its re-enrollment time again, and in thousands of Montessori schools all over America parents of four-almost-five-year-olds are trying to decide whether or not they should keep their sons and daughters in Montessori for kindergarten or send them off to the local schools. 
The advantages of using the local schools often seem obvious, while those of staying in Montessori are often not at all clear. When you can use the local schools for free, why would anyone want to invest thousands of dollars in another year's tuition? 
   It is a fair question and it deserves a careful answer. Obviously there is no one right answer for every child. Often the decision depends on where each family places its priorities and how strongly parents sense that one school or another more closely fits in with their hopes and dreams for their children. Naturally, to some degree the answer is also often connected to the question of family income as well, although we are often amazed at how often families with very modest means who place a high enough priority on their children's education will scrape together the tuition needed to keep them in Montessori. 
   So here are a few answers to some of the questions parents often ask about Montessori for the kindergarten age child. 

In a nut shell, what would be the most important short-term disadvantage of sending my five-year-old to the local schools? 
When a child transfers from Montessori to a new kindergarten, she spends the first few months adjusting to a new class, a new teacher, and a whole new system with different expectations. This, along with the fact that most kindergartens have a much lower set of expectations for five-year-olds than most Montessori programs, severely cuts into the learning that could occur during this crucial year of their lives. 
   In a few cases, kindergarten Montessori children may not look as if they are not as advanced as a child in a very academically accelerated program, but what they do know they usually know very well. Their understanding of the decimal system, place value, mathematical operations, and similar information is usually very sound. With reinforcement as they grow older, it becomes internalized and a permanent part of who they are. When they leave Montessori before they have had the time to internalize these early concrete experiences, their early learning often evaporates because it is neither reinforced nor commonly understood. 

What would be the most important advantages of keeping my five-year-old in Montessori? 
Montessori is an approach to working with children that is carefully based on what we've learned about children's cognitive, neurological and emotional development from several decades of research. Although sometimes misunderstood, the Montessori approach has been acclaimed as the most developmentally appropriate model currently available by some of America's top experts on early childhood and elementary education. 
   One important difference between what Montessori offers the five-year-old and what is offered by many of today's kindergarten programs has to do with how it helps the young child to learn how to learn. Over recent years educational research has increasingly shown that students in many schools don't really understand most of what they are being taught. Howard Gardner, Harvard Psychologist and author of the best selling book The Unschooled Mind goes so far as to suggest that "Many schools have fallen into a pattern of giving kids exercises and drills that result in their getting answers on tests that look like understanding. Most students, from as young as those in kindergarten to students in some of the finest colleges in America, do not understand what they've studied, in the most basic sense of the term. They lack the capacity to take knowledge learned in one setting and apply it appropriately in a different setting. Study after study has found that, by and large, even the best students in the best schools can't do that." (On Teaching For Understanding: A Conversation with Howard Gardner, by Ron Brandt, Educational Leadership Magazine, ASCD, 1994.) 
   Montessori is focused on teaching for understanding. In a primary classroom, three and four-year-olds receive the benefit of two years of sensorial preparation for academic skills by working with the concrete Montessori learning materials. This concrete sensorial experience gradually allows the child to form a mental picture of concepts like how big is a thousand, how many hundreds make up a thousand, and what is really going on when we borrow or carry numbers in mathematical operations. 
   The value of the sensorial experiences that the younger children have had in Montessori have often been under-estimated by both parents and educators. Research is very clear that young children learn by observing and manipulating their environment, not through textbooks and workbook exercises. The Montessori materials give the child concrete sensorial impression of abstract concepts, such as long division, that become the foundation for a lifetime understanding. 
Because Montessori teachers are well trained in child development, they normally know how to present information in developmentally appropriate ways. 
   In many, many American schools, children do exercises and fill in workbook pages with little understanding. There is a great deal of rote learning. Superficially, it may seem that these children are learning the material. However, all too often a few months down the road little of what they "learned" will be retained and it will be rare for the children to be able to use their knowledge and skills in new situations. Learning to be organized and learning to be focused is as important as any academic work. Doing worksheets quickly can be impressive to parents, but there is rarely any deep learning going on. More and more educational researchers are beginning to focus on whether students, whether young or adult, really understand or have simply memorized correct answers. 

In a class with such a wide age range of children, won't my five-year-old spend the year taking care of younger children instead of doing his or her own work? 
   The five year olds in Montessori classes often help the younger children with their work, actually teaching lessons or correcting errors. 
   Anyone who has ever had to teach a skill to someone else may recall that the very process of explaining a new concept or helping someone practice a new skill leads the teacher to learn as much, if not more, than the pupil. This is supported by research. When one child tutors another, the tutor normally learns more from the experience than the person being tutored. Experiences that facilitate development of independence and autonomy are often very limited in traditional schools. 

Isn't it Better for Kids to Go To School with the Children From Their Neighborhood? 
   Once upon a time people bought a home and raised their family in the same neighborhood. There was a real sense of community. Today, the average family will move two or three times before their children go off to college. Many public schools expect a turnover of more than 20% of their population a year as families move in and out of the area. The relationships that once bound families living in the same neighborhood together into a community have grown weak in many parts of the country. In many Montessori schools, families who live in different neighborhoods but who share similar values have come together to create and enjoy the extended community of their school. Children growing up in    Montessori schools over the last fifty years often speak of how closely knit their friendships were with their school mates and their families. 

Since most children will eventually have to go to the neighborhood schools, wouldn't it be better for them to make the transition in kindergarten rather than in first grade? 
The American Montessori Society tells of one father who wrote, 
"We considered the school years ahead. We realized a child usually does his best if he has good learning habits, a sound basis in numbers and math, and the ability to read. We realized that he has had an excellent two-year start in his Montessori school. If he were to transfer now to kindergarten, he would probably go no farther than he is now, whereas if he stays in Montessori, he will reap the benefits of his past work under the enthusiastic guidance of teachers who will share his joy in learning." 
   Many families are aware that by the end of the kindergarten year, Montessori students will often have developed academic skills that may be beyond those of children enrolled in most American kindergarten programs. However, parents should remember that academic progress is not our ultimate goal. Our real hope is that the children will have an incredible sense of self-confidence, enthusiasm for learning, and will feel closely bonded to their teachers and classmates. We want much more than competency in the basic skills; we want to them to honestly enjoy school and feel good about themselves as students. 
   Once children have developed a high degree of self-confidence, independence, and enthusiasm for the learning process, they normally can adapt to all sorts of new situations. While there are wonderful and exciting reasons to carefully consider keeping a child in Montessori through elementary school and beyond, by the time they are in the first grade they will typically be able to go off to their new school with a vibrant curiosity and excitement about making new friends and learning new things. 

If I keep my child in Montessori for kindergarten, won't he/she be bored in a traditional first grade program? 
   Montessori children by the end of age five are normally curious, self-confident learners who look forward to going to school. They are normally engaged, enthusiastic learners who honestly want to learn and ask excellent questions. 
   What teacher wouldn't give her left arm for a room filled with children like that? Well, truthfully over the years we've found some who consider these children "disruptive." 

Disruptive, you ask. A polite, independent Montessori child, disruptive? 
   Well, first off, let's remember that Montessori children are real human beings, and not all children who attended Montessori fit the idealized description. However, enough do, that the generalization is often fairly accurate. 
   Montessori children by age six have spent three or four years in a school where they were treated with honesty and respect. While there were clear expectations and ground rules, within that framework their opinions and questions were taken quite seriously. Unfortunately, there are still some teachers and schools where children who ask questions are seen as challenging authority. You can imagine an independent Montessori child asking his new teacher, but why do I have to ask each time I need to use the bathroom? or Why do I have to stop my work right now? 

So the honest answer is that it depends on the teacher and school. 
   From an academic viewpoint, Montessori children will generally be doing very well by the end of kindergarten, although, once again, that is not our ultimate objective. The program offers them enriched lessons in math, reading, language, and a wide range of lessons in science, geography and other cultural areas.
   When one of these children enters a traditional first grade, they may have already mastered the skills that their new school considered first grade curriculum. Some Montessori children are still more advanced. Once upon a time in America, elementary schools had only one course of study for every child at each grade level, and the only option for children who were academically gifted was to skip them ahead one or two grade levels. This created all sorts of resentments, jealousies among students, and social stresses on children who socially and physically still belonged with their own age group. However, as Dr. Montessori's educational strategies have been incorporated to a greater or lesser extent by more and more school systems, it is becoming more common to find elementary schools that are willing and able to adapt their curriculum to meet the needs of individual students who are ready for accelerated work. 
   The key concept in Montessori is the child's interest and readiness for advanced work. If a child is not developmentally ready to go on, she is not left behind or made to feel like a failure. Our goal is not to ensure that our children develop at a predetermined rate, but to ensure that whatever they do, they do well. Most Montessori children master a tremendous amount of information and skills. Even in the rare case where one of our children may not have made as much progress as we would have wished, he will usually be moving along steadily at his own pace and will feel good about himself as a learner. 
Dr. Elizabeth Coe is the Past President of the American Montessori Society and Director of the Houston Montessori Teacher Education Center in Houston, Texas.
Tim Seldin is the President of the Montessori Foundation and Headmaster Emeritus of the Barrie School in Silver Spring, Maryland.
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